Department for Education
External School Review
Partnerships, Schools and Preschools division

Report for Avenues College
Conducted in October 2021

_.'I' 7, Government of South AUStra
*:.. , Department f or Educat. on
Irk h '

Review details
Our education system aspires to become the best in Australia by seeking growth for every student, in every
class and in every school.

The purpose of the External School Review (ESR) is to support schools to raise achievement, sustain high
performance and to provide quality assurance to build and sustain public confidencein government schools.
The External School Review framework is referenced throughout all stages of the ESR process,
This report outlines aspects of the school's performance verified through the review process according to
the framework. It does not document every aspect of the school's processes, programs, and outcomes.

We acknowledge the support and cooperation provided by the staff and school community. While not all
review processes, artefacts and comments are documented here, they have all been considered and
contribute to the development and directions of this report.

This review was conducted by Maxine MCSherry, Review Officer of the department's Review, Improvement
and Accountability directorate and Mark Vincent and Kellie Anderson, Review Principals.

Review Process
The following processes were used to gather evidence relevant to the lines of inquiry:
. Presentation from the Prindpal
. Class visits

. Attendance at staff meeting
. Document analysis
. Discussions with:

Governing Council representatives
CDE (Centre for Deaf Education)
Leaders

Parent groups
School Services Officers (SSOs)
Student representatives
Wiltja Team
Teachers'

External School Review-Avenues College, October 2021 I FINAL

School context
Avenues College caters for students from preschoolto Year 12.1t is situated 10kms from the Adelaide CBD.
The enrolment in 2021, as at the February census, is 502, Enrolment at the time of the previous review was
482. The local partnership is Torrens,
The school has a 2020 ICSEA score of 953 and is classified as Category 3 on the Department for Education

Index of Educational Disadvantage, The school population includes 1.9% students with disabilities, 1.6%
Aboriginal students, 10% students with English as an additional language or dialect (EALD) background, less
than 5% children/young people in care and 60% of students eligible for School Card assistance.
In 2020, Windsor Gardens Secondary College, Gilles Plains Children's Centre, Windsor Gardens Centre for
Hearing Impaired and Gilles Plains Primary School amalgamated to form Avenues College.
Avenues College is a single campus school incorporating a Centre for Deaf Education, a Children s Centre,
and students from the A!!angu Pitjantjatjara Yankunytjatjara (APY) Lands in the Wiltja Program.

The school leadership team consists of a Principal in the 5'' year of tenure, a Deputy Principal, and 4 heads
of school responsible for middle, primary, early Years and wellbeing. There are 1.0 additional Band I leaders.
There are 60 teachers including 2 in the early years of their career and 17 Step 9 teachers,

The previous ESR or OTE directions were:
Direction I

Develop learner expertise and build pedagogical pathways B-,. 2, through rigorous review
and implementation of contemporary teaching practices that stimulate intellectual
processing and enable students to understand the purpose and criteria of their learning.

Direction 2

Meet the learning needs of all students and maximize their potential success, through a
deliberate and systematic approach to the analysis of the data harvested at the schoolto
strategically design tailored teaching,

Directio

Develop clarity of roles and progress the B-12 unified culture through the design of
executive leadership responsibilities that transcend cohorts and focus on whole-school
improvement imperatives.

Direction 4

Build teacher and leader capacity to meet the school's agreed expectations through the
development of rigorous and regular processes of Professional learning and performance
Development, aligned with school priorities and systematically implemented and
reviewed.

Directio

Establish strategic direction and whole-school priorities through processes of collective
improvement planning that are informed by evidence and then monitored by a cycle of
emergent and responsive self-evaluation,

Direction 6

Establish partnerships in developing direction in learning and improvement by
strengthening and authenticating forums of consultation characterised by clear
communication and responsive to stakeholder input.
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What impact has the implementation of previous directions had on school improvement?
As a result of previous directions, the leadership structure of the school has been re-defined to support

planning for diverse needs and interests of students from pre-school to year 1.2. There have been a
significant number of leadership changes throughout the past three Years with roles and responsibilities
currently being explored and clarified. Professional development linking with the Department for
Educations' Orbis program has been undertaken by three leaders to build capacity.

A business plan and a three-year strategic plan have been developed by the governing council to support
the amalgamation across the sites and to sit alongside the school improvement plan (SIP). As the
amalgamation is only in its second year there is a continued focus on coining together as one school.
Learning sprints, a process for tracking and monitoring teaching and learning, have been introduced and
are being used across the school by teachers' These provide an opportunity to build teacher capacity in
planning and reporting student progress,
The school is continuing to work towards achieving the six previous review directions.
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Lines of inquiry
Effective school improvement planning
To what extent has the school drawn on evidence of best practice to determine strategies and
actions for improvement?
The executive leadership team are working collaborative Iy with a high degree of professionalism to
determine strategies and actions for improvement as they build their identity as one school.
An audit of teacher programming has led to an increased understanding about the diversity of approaches

and planning techniques being used across the school. This information is forming the basis of decisionmaking in relation to the next steps in professional development and will influence the work of the maths
coach in the junior primary years.

Executive leaders have explored and analysed whole-school data and the junior primary teachers are
exploring the phonological awareness achievement levels to identify students who need support and those
who have met benchmark. The school has identified the need to further analyse student achievement and

growth data with teachers in each of the sub schools to ensure that teaching is responsive, targeted and
consistently informed by student progress. Individual and priority groups of students will then be able to be
tracked with increased effectiveness.

The school improvement plan was developed by the executive leadership team and has been shared with
staff to different degrees across the school. Leaders, teachers, and school services officers (SSOs) indicated
they would value further opportunities to be involved in the development of the new plan and the broader
school improvement cycle. The current plan has three areas of focus (reading, writing, South Australian
Certificate of Education (SACE) achievement and completion). Consideration in refining the plan with a

deeper exploration of one of the key areas across the whole school may enable further attainment of the
goals.

Internal and external expertise is being used to support the school as they determine future areas of
curriculum development. Primary staff have attended literacy training and development, observed practice
in other schools and are working with the English as an additional language or dialect (EALD) hub coach and
a maths coach to build capacity in effective teaching of literacy and numeracy,
Direction I

Develop an understanding and collective responsibility for schoolimprovement planning
by building staff capadty in analysing data at the classroom and sub school level to set
goals and determine the effectiveness of actions implemented.
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Effective teaching and student learning

How effectiveIy are teachers using evidence-based pedagogical practices that engage and challenge
all learners?

The focus of staff meeting has moved from administration to professional development with teachers
collaborating in learning teams to research identified areas of proactive improvement linked to the school
improvement plan, A range of approaches and programs have been trial led using the Learning Sprint Model.
This model of research is still in its infancy with the school well positioned to build on this practice and

collectively determine key evidence-based practices that will engage and challenge all learners.
Establishing whole-school agreements in programming, literacy and numeracy will enable all educators to
have a framework for implementing a consistent pedagogical approach and coherent curriculum. This will
also provide clear guidance and a framework for teachers new to the school.
Teachers reported the coaching in both numeracy and literacy in the primary Years is supporting growth in
evidence-based pedagogical approaches in classrooms.

Seniorteachers are now unpacking achievement rubrics with students when they share assessment tasks,
enabling students to see what is required to achieve higher grades. Some teachers reported this is having a
positive impart. Teachers in the primary Years have introduced success criteria and learning intentions as
part of their lesson structure further enabling students to understand what they are required to learn and
why it is important. Foundations are being established from which consistency and whole school
understandings can be developed and embedded.
Students valued the feedback they received about their learning with a request for increased consistency

across allsubjects. Building a consistent approach with clear expectations around student feedback would
ensure that all children can have greater influence in their learning. Some students were seeking more
challenging work to enable them to achieve at a higher level.

The music program provides opportunities for all secondary students who are talented in music to engage in
the school band with links to the primary Years through instrumental music. Students reported they valued
and enjoyed the challenge presented in the performing arts program.

Literacy and numeracy intervention programs are implemented to support students needing additional one
on one or small group support in their literacy and numeracy learning.
Direction 2

CollaborativeIy develop and embed whole-schoolliteracy and numeracy practices to
ensure an evidence-based pedagogical approach is implemented across all classrooms to
engage and challenge learners.
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Conditions for effective student learning
To what extent does the school promote a culture of learning with high expectations of
achievement for all learners?

The executive leadership team members are passionate about strengthening their focus on improving
student achievement. Three leaders have committed to the Orbis instruction al leadership program to
further build their capacity in leading innovation and change.

Attendance is a barrier to student engagement and has been identified by all stakeholders as a key area to
be addressed, Educational research clearly outlines there is a strong correlation between student

engagement and student achievement. Staff are committed to a trauma-based program starting in 2022 to
further develop levels of student engagement at their school and build a collective understanding of the
elements of a positive education classroom, School service officers are gathering data on levels of student

engagement which could be further analysed to determine the effectiveness of classroom pedagogy and
differentiation.

Aboriginal students are being supported through the South Australian Aboriginal Secondary Training
Academy and Workabout with school-based staff having a focus on classroom support, transition programs
and future pathways to further enhance student achievement. Links are being fostered between the Wiltja
program and the Aboriginal Education Team to further develop a collaborative learning community. One
hundred percent of Aboriginal students achieved their SACE in 2020.

Learning growth and milestones are now recognised through a whole-school assembly with a more recent
focus on academic achievement awards. Staff reported this was a welcomed introduction with the capacity

for further growth. The Centre for Deaf Education has been awarded recognition for its efforts and
achievements in supporting their learners. A whole-school commitment to AUSLAN (Australian Sign
Language) is further ensuring all learners are effective and inclusive communicators.

Leaders and teachers are responsible for optimising conditions for learning. The development and

implementation of high impact strategies eg, learning design, goal setting, differentiated teaching, formative
assessment, feedback, and collaborative learning are in their infancy. A focused approach to build teacher

capacity in these areas in a supported professional environment would further support achievement for all
learners and enhance a culture of high expectations for all.
Direction 3

Build teacher capacity in implementing high impact strategies with a focus on learning
design, quality differentiated teaching and formative assessment to enable achievement
for all learners.
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Outcomes of the External School Review 2021
Avenues College is in its second Year of amalgamation and the diversity that now exists Preschool-1.2 is a
strength onto which they can build. Staff are committed and passionate about building a responsive culture
that will ensure positive outcomes for students within their care. Stability in leadership and continuity in
learning are key developing factors in driving forward the improvement agenda. Students at the Avenues
described their school as a 'tight knit community, like a big family. ' They described how they liked coining to
school and articulated the school provided the right challenge for their learning.

The Principal will work with the Education Director to implement the following directions:
Direction I

Develop an understanding and collective responsibility for schoolimprovement planning
by building staff capacity in analysing data at the classroom and sub school level to set
goals and determine the effectiveness of actions implemented.

Direction 2

CollaborativeIy develop and embed whole-schoolliteracy and numeracy practices to
ensure an evidence-based pedagogical approach is implemented across all classrooms to
engage and challenge learners.

Direction 3

Build teacher capacity in implementing high impact strategies with a focus on learning

design, quality differentiated teaching and formative assessment to enable achievement
for all learners.

Based on the school's current performance, Avenues College will be external Iy reviewed again in 2022.
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Appendix I
School performance overview
The External School Review process includes an analysis of school performance as measured against the
Department for Education Standard of Educational Achievement (SEA).
In considering the data below there needs to be some caution in making ajudgement due to the low numbers
represented in the student cohorts at the school in Years 3,5 and 7.
Reading
In 2021. the reading results as measured by NAPLAN indicate that 64% of year 3 students, 62% of year 5
students, 61% of year 7 students and 49% of Year 9 students demonstrated the expected achievement
against the SEA.
For years 3 this result represents a decline from the historic baseline average.

For years 5 and 7 this result represents little or no change from the historic baseline average.
For year 9 this result represents an improvement from the historic baseline average.
For 2021 Year 3,7 and 9 NAPLAN reading the school is achieving within the results of similar students across
government schools.

For 2021 Year 5 NAPLAN reading the school is achieving lower than the results of similar students across
government schools,

In 20217% of Year 3,31% of year 5 and 22% of year 7 and 12% of Year 9 students achieved in the top 2
NAPLAN reading bands.

For year 3 this result represents a decline from the historic baseline average and an improvement for Years
5,7 and 9.

Numeracy

In 2021 the numeracy results as measured by NAPLAN indicate that 43% of year 3 students, 37% of Year 5
students, 61% of Year 7 students and 47% of Year 9 students demonstrated the expected achievement
against the SEA.

For year 3 and 5 this result represents a decline from the historic baseline average.
For year 7 this result represents little or no change from the historic baseline average.
For year 9 this result represents an improvement from the historic baseline average.
For 2021 Year 3,5, and 9 NAPLAN numeracy the school is achieving lower than the results of similar groups
of students across government schools.

For 2021 year 7 NAPLAN numeracy the school is achieving within the results of similar groups of students
across government schools,

In 2021 14% of year 3,1.3% of year 5,13% of year 7 and 5% of year 9 students achieved in the top 2 NAPLAN
numeracy bands.

For Year 3 this result represents a decline from the historic baseline average.
For Year 5,7 and 9 this result represents an improvement from the historic baseline average.
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SACE

In terms of SACE completion in 202053% of students enrolled in February and 97% of those enrolled in
October who had the potential to complete their SACE did go on to successfully achieve SACE, This result for
October SACE completion represents little or no change from the historic baseline average.
For compulsory SACE Stage I and 2 subjects in 2020 83% of students successfully completed their Stage ,.
Personal Learning Plan, 88% of students successfully completed their Stage I literacy units, 64% successfully
completed their Stage I numeracy units and 1.00% successfully completed their Stage 2 Research Project.
For attempted Stage 2 SACE subjects in 2020 96% of grades achieved were at 'C- 'level or higher, 6% of

grades were at an 'A' level and 46% of grades were at a 'B' level. This result represents little or no change for
the 'C- 'level or higher grade, a decline for the '^ level grade and an improvement for the 'B' level grade
from the historic baseline averages.

Fifty nine percent of students completed SACE using VET and there was one student enrolled in the Flexible
Learning Options (FLO) program in 2020.

In terms of 2020 tertiary entrance 13 out of 33 potential students achieved an ATAR or TAFE SA selection
score,

In 2020 the school had a moderation adjustment of 12 percent.
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